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This research aims to explore 81 EFL students’ views on EFL task-oriented online reading activities. Interviews and
questionnaires were used to collect data. Task-oriented online reading activities were found to help broaden students’
world knowledge, enhance interest, facilitate peer cooperation, and increase extensive reading opportunities.
Students employed a mix of strategies, including comparing the translated texts in L1 and L2, reading about the
topics in L1, and looking at pictures to activate their schema and assist comprehension. Designed tables were
reported to help students focus their search, and served as the scaffolding that allowed students to practice locating
and categorizing the information. Students also reported development of online English reading habits and learner
autonomy after taking part in the activities.
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Wide Web: an investigation of EFL learners’ attitude
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