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The purpose of this research was to examine students’ attitudes towards extensive reading throughout a semester
at Soka University. The participants were economics majors, taking an elective course called Academic Foundations
for Academic Majors during Spring 2011. Thirty-three intermediate level students in one class and 21 advanced
students were given a questionnaire to answer at the beginning, middle and the end of the semester. Differences
in the attitudes of students in these classes were compared and attitudinal change over the course was examined.
The results of the study indicate that many students in both classes, at the start of the course, tend to dislike reading
in English because of its difficulty. However, by the end of the semester, while many intermediate students tend
to continue to perceive extensive reading as a task they dislike because it is difficult, all of the advanced learners
indicated that they like reading.
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Table 1. Intermediate and Advanced Level Students’ Perceptions at the Beginning of the
Semester
Intermediate

Advanced

Why like reading in L2

Like English (5/13 students)
Can feel growth (3/13)
Fun/Interesting (2/13)
Sensible/Cool (2/13)
Good for me (1/13)

Why dislike reading in L2

Difficult (8/17)
Lack of vocabulary (5/17)
No reason (2/17)
Words are too small (1/17)
Disinterested (1/17)

Can learn (7/12)
Fun/Interesting (4/12)
No reason (1/12)

Difficult (3/6)
Time consuming (2/6)
No habit (1/6)

Explanation of Table 1

experienced by advanced learners and not lower level

The top reason for students disliking reading in L2 for

learners. Thus, according to their characterizations,

both levels was the fact that reading is perceived as a

some students in the intermediate course may be

difficult activity.

categorized as advanced learners. At the same time,
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as a way to learn things (Bondy, 1990). Elley and
Bondy, on the other hand, state that these feelings are
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Table 2. Intermediate and Advanced Level Students’ Perceptions at the End of the Semester

Why like reading in L2

Why dislike reading in L2

Intermediate

Advanced

Interesting/exciting (5/21)
Can feel improvement (4/21)
Want to get English skills (3/21)
Learn vocabulary (2/21)
Contents became easier to understand
(2/21)
Can feel confident that I can read (1/21)
Can have fun and learn (1/21)
Could read more quickly (1/21)
Learn culture (1/21)
Can understand articles in English (1/21)

Easy to read (1/9)
Helps improve English skills
Fun to say English words aloud
Learn new words
Helps with logical thinking
Could acquire new knowledge
Can find L1 expressions I like in L2
Some books are more difficult than others
(*all data in this box are individual
comments)

Difficult (6/9)
Tiring (2/9)
Time consuming (1/9)
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Conclusion
The Spring 2011AFEM courses I taught at Soka
University had as one of its objectives improving the
TOEFL ITP (Institutional Testing Program) scores
of students over the semester. Therefore, extensive
reading for 10 pages a day on a topic of the individual
st udent s’ c hoice was not t he on ly assig n ment
throughout the courses. Students in both levels also
solved TOEFL ITP problems and had weekly quizzes
on grammar and vocabulary. These combined with
extensive reading may have contributed to t he
positive shifts in attitude toward extensive reading for
many of the students at both the intermediate and the
advanced levels.
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